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ABSTRACT t 

The experiaent?! treataent adainistered in this study 
was the training of teachers to utilize interpersonal skills in the 
classrooa. The training process consisted of three eleaents: (1) 
developaent of skills in the. aeasoreaent of one*s own teaching 
behavior, (2) individual feedback of the analysis of instruction 
saaples provided by each teacher at aonthly intervals, and (3) 
training to increase skills in interpersonal facilitation. In order 
to standardize the training for purposes of analysis and replication, 
skills aodules were developed and processed through two cycles of 
application and revision. This report presents the refined training 
aodules and details the revision process. Soae of the training 
aodules are devoted to: (1) developing skills in accepting feelings, 
(2) increasing praise, (3) accepting student ideas; {H} increasing 
student involveaent; (5) acquiring prograa developaent skills, and 
(6) working with saall groups. (Author/PC) 
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TRAINING IN INtSrPERSONAL SKILLS 



The experimental treatment administered in the study was the 
training of teachers to utilize interpersonal skills in the 
classroom. The training process consisted of three elements: 
jCD developing skills in measurement of own teaching behavior, 

(2) individual feedback of results of the analysis of samples of 
instruction provided by each teacher at monthly intervals, and 

(3) training to increase skills in interpersonal facilitation. 

In order to standardize the training for purposes of analysis 
and replication, skills modules were developed and processed 
through two cycles of application and revision. The refined 
training modules are presented in this report, beginning on page 5. 
The revision process is detailed below. 

Training modules for the 1st year of the study focused on 
measurement skills and interpersonal processes, per se . Analysis 
of first year data revealed two findings with implications for 
revision of the training modules: 

1, The significant positive movement of the experimental 
teacher was confined to the interpersonal process and 
indirect variables with some effect on student parti- 
cipation but little impact on the cognitive processes 
in the classroom. 

2. A comparison of the content of the training sessions 
with the variables in which .significant positive 
movement occurred indicated a correspondence between' 
the skills in which instruction was explicit and the 
variables in which .movement was exhibited, leading to 
the hypothesis that for the attainment of desired 
treatment benefits in additional variables, specific 
skills development training programs for those skills 
should be applied. 

(Supplementary Progress Report, Grant Number 
5 PO 1 MH 19871-03, p. 25) 

Additionally, subjective evaluations by trainers and 
trainees indicated that the effectiveness ,of the training modules 
could be improved. Specifically, these evaluations indicated, 
that of the three different formats used in the first year modules, 
the more effective elements were: (1) use of pre- and post- 
testing in skills development modules, (2) a high proportion of 
experiential to didactic material, and (3) provision of "take-home" 
programs for application of skills in the trainees ♦ classroom 
settings. 
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Accordingly for the second year of the. study (1) the first 
year modules were revised to a standard format incorporating 
those elements indicated above and (2) new modules were 
developed for training teachers to applaTTacilitation skills in 
cognitive and content-oriented classroom interactions. To test 
the effectiveness of the revised modules^ one of the control 
schools from the first year was rotated into the treatment 
condition. The new modules were applied as a second year of 
training in two-thirds of the schools which had received treatment 
the first year. (One-third of the first year "treatment" schools 
were rotated into no-training conditions to test whether training 
effects would hold up over time without reinforcement.) 

At the end of the second year of the study, subjective 
evaluations indicated (l) the. need for Peer-Professional trainer 
teams with ethnic intermixes and (2) differential training needs 
and sequences for individual school faculties. So the modules 
received a final revision to facilitate these processes. First, 
in order to provide adequate support material for Peer trainers, 
all concepts and didactic material were made explicit in sentence 
form in each module (rather than in outline form for use by 
professional trainers). Second, the modules were designed to be 
self-contained; that is, each module could be used in isolation, 
if necessary. There were two exceptions to this; 

1. The module, Acceptin& Feelings ^ was a prerequisite for 
certain other modules. 

2. The four modules. Organizing for Learning ^ Parts I. II . 
Ill, and IV J were designed to be used in sequence. 
However, by omitting one portion of the Overview section 
of each module, they can be self-contained. 

The third year of the study was a replication in a different 
site. The modules were applied by Peer-Professional trainer teams 
with black/white intermix. The modules (in their final revised 
form) are included in this report, beginning on page 5. 

Evaluation of the results of the third yearns training 
suggests that elementary and secondary schools respond differently 
to differential training sequences. Therefore, the following 
sequences of training are suggested for the two levels: 



ELEMENTARY SCHOOL TRAINING SEQUENCE 
Theoretical Overview 
Flanders^ Interaction Analysis 
Developing Skills in Accepting Peelings 
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Scales for the Measurement of Interpersonal Processes 

Cognitive Functioning Categories 

Increasing Praise 

Accepting Student. Ideas 

Questioning Skills, Parts I and II 

Program for Increasing Student Involvement 

Problem Solving Module 

Program Development Skills 

Planning for Learning 

Organizing for Learning I: Teacher-Pupil Interaction 
Organizing for Learning II:' Physical Environment of the Classroom 
Organizing for Learning Illr Curriculum-Student Interaction 
Organizing for Learning IV: Pupil-Task Interaction 
Working with Small Groups 

Consumatory Experience , 

SECONDARY SCHOOL TRAINING SEQUENCE 
Theoretical Overview 
Flanders^ Interaction Analysis 
.Problem-Solving Module 
Program Development Skills 
Cognitive Functioning Categories 
Developing Skills in Accepting Feelings 
Increasing Praise 
Accepting Student Ideas 
Questioning Skills, Parts I and II 
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Scales for the Measurement of Interpersonal Processes 
Scale for the Measurement of Student Involvement 
Planning for Learning 

Organizing for Learning I: Teacher-Pupil Interaction 

Organizing fcr Learning II: Physical Environment of the Classroom 

Organizing for Learning III: Curriculum-student Interaction 

Organizing for Learning IV: Pupil-Task Interaction 

Working with Small Groups 

Consumatory Experience 

These above sequences are suggested "ideal" sequences and 
should be adjusted to the individual training situation in terms 
of (1) prior experience of trainees, (2) level of involvement 
and/or acceptance of trainees, (3) relative skills deficiencies 
and strengths of trainees, i.e., some modules may be omitted when 
the trainees do not need skills development in that area, and {H) 
planning with the trainees. Adjusting the sequence through 
planning with the trainees is particularly important as the level 
of trainee involvement and subsequent utilization of skills is 
significantly increased when they have had an opportunity to 
select skills training areas on the basis of feedback from 
analysis of their individual classroom performance. 
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The training modules which comprise n^Q^s 
5 ^ 342 of Interim Report # 2 are being 

u^ithheld at this time in order to ensure 

!:hat they are used CAly by trained 

personnel* For information about these 

modulest please contact Or* 0* N« Aspyt 

National Consortium for Education, 

8623 Southiuastern Blvd., Suite 132 

Dallas, TX 75205. 
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